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Abstract 

Maladaptive behaviour is arguably the most common disruptive behaviour among adolescents and in order 

to transform these students into productive members in the society, the need for quality education cannot 

be overrated. It is in this regard that this study seeks to examine the strategies that teacher use to manage 

maladaptive behaviours in Offinso Municipality. A quantitative approach and an explanatory research 

design was adopted to ensure that the right data is collected and the appropriate analytical techniques are 

used. Further, Krejcie and Morgan (1970) and stratified random sampling was used to select a total of 171 

teachers from the three schools with the aid of questionnaire as the research instrument. All ethical issues 

were strictly adhered to ensure Full Corporation with the study. SPSS version 22 was used to code and 

capture the data collected. A combination of descriptive analysis and sequential linear regression was used 

to analyse the data. The results showed that the students of the three schools in the Offinso Municipality 

exhibit maladaptive behaviour and the teachers have adapted strategies that significantly manages the 

maladaptive behaviours. The factors influencing maladaptive behaviour in the adolescents includes 

parental, environmental and the school. For resource allocation and policy implications, management 

should first consider committing resources to enhancing the teacher‟s strategy before considering the three 

categories of factors influencing the maladaptive behaviour in the adolescent students. Further, 

management should engage the parents, the community leaders and government to develop strategies in 

mitigating maladaptive behaviour in adolescent students. The need for counselling service centres cannot 

be overrated besides orientation practices. 
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Background to the Study 
The senior high school level marks a very delicate stage in the life of adolescent students; it is the stage at 

which adolescent students are expected to make a quantum change in their life (Fawcett, 2018; Elegbe, 

2018). At this stage, students acquire the knowledge, skills, experience and discipline that will define their 

destiny and set them on the path from what they used to be to what they intend to become Elegbe(2018). To 

further underscore the delicate nature of this stage in an adolescent‟s life, Elegbe(2018) made reference to 

child psychologist (Chorpita, 2018; Bauer, Sullivan, Szczepaniak, Ofner and Carroll, 2018; Hupp, 2019) 

who asserts that adolescent students at the high school level are normally within the ages of eleven and 

eighteen. An age range in psychology refer to as the period of storm and stress, a period where many 

changes occur in the life of such students at a very rapid rate. If these students are not guided with an 

effective strategy, Chorpita(2018) argued that they almost certainly lead to maladaptive behaviors and other 

forms of misbehaviours. 

This alarm in Arefi, Abazari and Tirgary (2018) opinion can be attributed to the fact that most research work 

(Tordzro and Ofori, 2018; Peters-Burton and Johnson, 2018; Rivizzigno et al. 2018; Steele, 2018; Ndimande 

and Neville, 2018) have established a significant adverse effect of maladaptive behaviour on academic 

performance of students. But Arefi et al.(2018) argued that before any effective strategy for dealing with 

maladaptive behaviours can be achieved, the causes and reasons for such behaviours must be first examined 

and analyzed. To this effect, Arefi et al. (2018) made reference to research work of (Firestone and Solomon, 
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2018: Boyer, 2018; Elder, 2018) which established that broken homes, parental projection, drunkenness, 

constant conflicts, over protection of children or over permissiveness and illegitimacy of kids contribute to 

maladaptive behaviour displayed by students. Firestone and Solomon(2018) specifically listed 

environmental factors such as mass media, television, videos, pornographic books and newspapers and other 

abnormal reading materials as prominent factors influencing maladaptive behaviours of adolescent students 

in schools and in the society at large. Boyer (2018) for his part argued that how and when social rules and 

laws are implemented can have negative impact on the behaviour of adolescents in the secondary schools. 

On the contrary, research work of Elder (2018) focused on the school environment and revealed that the 

educational system influences maladaptive behaviour in students as well. Elder(2018)explained that 

majority of students learn most of their ill-behaviours or problem behaviours from their peer group. 

Furthermore, Elder(2018)argued that since teacher are the role models for most students, due to the 

developing nature of the adolescent‟s minds and as such low level of knowledge, they tend to copy and 

adopt various aspects of their teachers behaviors. This includes mode of dressing, teaching, walking, make-

up, sitting, standing, talking and eating and all these affect the personality of these adolescents both socially 

and morally. In this regard, Elder(2018)explained that if teachers are bad models, prone to behaviours and 

character destruction instead of being an object of virtue worthy of imitation and being reference for good 

behaviours, they tend to influence such students in a negative way the results in maladaptive behavior. 

Similar research conducted by Oppong, Appiah, Lah and Agyei (2018) in Ghana revealed that most high 

school teachers are quite ignorant or seem to be unaware of the concept of discipline let alone behaving in 

accordance with social expectations. Also, the abolition of canning and corporal punishment in Ghanaian 

schools has given students the opportunity to misbehave toward their teacher and go against school 

regulations (Oppong et al., 2018). A typical example can be found in the works of (Singoei,2018; Okyere, 

Aldersey and Lysaght, 2019) who revealed that most teachers complain the due to the abolishment of 

canning and corporal punishment, students have become very impolite when talking to their teachers, they 

come to school late, they fail to do their homework, they put up disruptive behaviours during lessons and 

even have the nerve to threaten to report their teachers to the police should they can or punish them.  

In a similar, survey by the Ghana news agency in 2018, most teachers complained that the raise in 

maladaptive behaviour among senior high school students it not only as a result of the ban on corporal 

punishment and canning but also the over protective nature of some parents. The teacher provided evidence 

to support their argument that most parent come to the school to insult or physically abuse teachers who dare 

to punish their children in the presence of their children. In support of this complaints, Okyere et al. (2019) 

avers that such actions give the students the impression that they can do what they want hence such 

adolescent student define and adopt normal behaviour to their comfort. Other research work (Attila, 2018; 

Asante, 2019) on maladaptive behaviour in schools in the Ashanti region and other part of Ghana including 

Offinso Municipality revealed that students often feel insecure and afraid because teachers constantly 

threaten them with unexpected examination and failure. Attila(2018) pointed out that some teachers use 

stringent autocratic controls which make students to publicly feel humiliated and result in power struggle 

between students and teachers.  

Again, administrative indifference to the needs and aspirations of students causes poor relationship between 

the teachers, management and the students which cause students to revenge by fighting and violent action 

(Attila, 2018). Asante (2019) for his part observed that social discrimination by teachers creates inferiority 

on the part of some students which makes them to burst out with anti-social behaviours. To deal with such 

menace, researchers (Okyere et al., 2019) and practitioners alike (Gerade, 2019; Asante, 2019) have often 

argued that the solution to maladaptive behaviour can be more effective if school administration take up the 

mantle of developing strategies that will enable teachers to deal with such behaviours effectively. Though 

putting majority of the load on teachers and schools may seem unfair, (Gerade, 2019Nunan, 2018) argued 

that in contemporary times, students turn to spend much of their daily activities in school with their teachers, 

peers and school management especially those in boarding schools. Hence, they stand the best chance of 

effectively dealing with students with maladaptive behaviour and preventing others from developing it. 

With regard to strategies to curb maladaptive behaviour in students, Schmid (2018) recommends the 

Rogerian approach. This approach emphasizes the importance of teacher attitudes such as understanding, 
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empathy and acceptance. This creates a person-centred approach where the student is made responsible of 

his or her own behaviour as part of the solution. Sternberg and Paulhus and Williams (2002) advocates the 

use of an “I” message, this is a clear, direct, assertive statement about exactly what a student did that 

constitutes maladaptive behaviour, how the behaviour affects the teacher‟s ability to teach, and how the 

teacher feels about the behaviour. The goal of an “I” message is to cause a voluntary change in the student‟s 

behaviour by appealing to the student‟s conscience and desire to do the right thing. Similarly, Clarizio, Craig 

and Mehrens (1970) designed a model known as the behaviour modification approach.  

The popularity and widely acceptance of this approach is rooted in its success and ease of adoption by 

teachers. The concept of the approach stresses on the need to understand the underlying problem and its 

remote causes. The focus, instead, is always on the deviant behaviour and its modification. With regards to 

the teachers techniques, the behaviour modification approach stresses that the teacher‟s need to direct, to 

control and to manipulate the classroom environment of the misbehaving student. Canter and Canter (1992) 

also proposed a model that has been widely accepted and adopted even in contemporary times. The model is 

the Assertive Discipline which recommends that teachers should decide what they want the student to do is a 

very clear statement and then repeat it until the student complies.  

Assertive discipline giving a clear, firm, unhostile response to the student misbehaviour. Canter and Canter 

proposed that when all previous steps have been ineffective in getting the student to comply with a clearly 

stated and reasonable request, the final step is to pose a choice to the student: Either comply or suffer the 

consequences. The assertive discipline is the most popularly adopted strategy managing the challenging 

adolescent behaviour largely due to its ability to hold the student responsible for their own action. Such a 

proactive approach has helped teachers to create a cooperative environment, where pupils learn to make the 

right choice of behaviour. Most research work on classroom management in Ghana (Schmid, 2018; 

Mohammed Gunu, 2018; Asante, 2019) revealed that the educational system in the country recommends the 

use of rewards and punishments. This approach is has been criticized as being in line with the Ghanaian 

tradition and cultures.  

This is because with this approach, teachers and school authority must control student‟s behavior because 

students are seen as children who are incapable of controlling themselves hence, the teachers must decide 

what is right and wrong for the children because children are not capable of deciding right and wrong for 

themselves. Critics of this approach (Asiedu-Yirenkyi,2019; Amoah, Nortey and Alhassan, 2019) argue that 

controlling young children hinders their development of self-esteem and self-identity. Controlling young 

children may also reinforce the powerlessness they feel in adult environments and could stunt their growth 

towards equality. The act of controlling children is the act of oppressing children. This research seeks to 

examine strategies that teachers can adopt to manage maladaptive behaviour in adolescent student in other to 

create a positive discipline classroom and an atmosphere of caring based on kindness and firmness, dignity 

and mutual respect using positive discipline classroom management tools such as holding regularly 

scheduled classroom meetings; holding parent/teacher/student conferences; understanding the four mistaken 

goals of behavior; using the teachers helping teachers problem-solving steps and using encouragement. 

Problem Statement 
In other to transform students into productive member in the society, the need for quality education cannot 

be overrated (Ogwo, 2018). although quality education requires participation from both teacher, students 

and parents, the actual act of impacting knowledge through learning is the sole prerogative of the teacher but 

requires the full corporation of students as well (Whitman and Sobczak, 2018). The main impediment to the 

learning process rest on how well the student behave during the learning process Whitman and Sobczak 

added. Students at the adolescent stage are prone to exhaling all sort of behaviours that disrupt the teaching 

and learning process. Maladaptive behavior in arguably the most common disruptive behaviour among 

adolescents. There has been numerous research (Gunu, 2018; Asante, 2019; Asiedu-Yirenkyi, 2019; Amoah 

et al., 2019) on the courses, reasons and effect of maladaptive behaviours on the students‟ academic 

performance. While some researchers (Asante, 2019; Asiedu-Yirenkyi, 2019) established an adverse effect, 

others (Okyere et al., 2019; Gunu, 2018) did not find any link between academic performance and 

maladaptive behaviour.  
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However, most research work (Nunan, 2018; Lagundoye and Adeyefa, 2018; Pretorius, Garaï and Bates, 

2019) agrees to the fact that maladaptive behaviour is on the rise particularly in Africa and there is an urgent 

need for strategies to curb it. Numerous strategies (Khan, 2018; Pretorius, Garaï and Bates, 2019) are 

currently in use but the success of it is questionable since maladaptive behaviour in on the rise. Most 

educationist (Naicker and Naicker, 2018; Kiiza and Basheka, 2018) agree that the effectiveness of any 

strategy to curb the rise of maladaptive behavior rest on the full corporation of teachers since it is their duty 

to maintain the highest standards of teaching and education, achieving the highest amount of participation 

and knowledge building and maintaining them. Over the years teachers and school management alike have 

done their best to manage maladaptive behaviour but changes in the educational system have failed to make 

provision for changes in strategies for teachers to be able to handle maladaptive behaviour in students. 

Ghana is a typical example of where such rapid changes in educational system have created the necessary 

condition for maladaptive behaviour to rise among adolescent students in senior high school (Mensah, 

Azila-Gbettor and Asimah, 2018). The abolishment of canning and corporal punishment besides other form 

of punishment have given student the leverage to challenge, misbehave and act in ways contradicts school 

and social norms. Research findings of Asiedu-Yirenkyi (2019) on prevalence of maladaptive behaviour 

among senior high school students in the Ashante region including schools in the Offinso Municipality 

indicates that students exhibit all sort of maladaptive behaviour including drinking, emotional numbing, 

gambling and social withdrawal. In a similar study in high schools in the three Northern Regions, 

Mohammed (2018) found that emotional masking, negative judgments, overcompensation, and relying on 

the same approach over and over to similar situations are some of the maladaptive behaviours among 

students. 

The challenge for teachers is that since the abolishment of corporal punishment, canning and other harsh 

forms of punishment, no effective alternatives have been recommended to the teachers. A survey by Sadiq 

(2018) for UNESCO revealed the adoption and use of guidance and counselling in senior high schools 

across Ghana is highly ineffective. Thus, teachers are left to rely on their training and ingenuity to handle 

issue of maladaptive behaviours particularly in the senior high school level. It is in this regard that this 

research seeks to examine the strategies that senior high school teachers in Ghana adopt and use to manage 

issues of maladaptive behaviour and to suggest effective alternative to dealing with such behaviors in the 

municipality. 

Objective of the Study 
The research seeks to examine the strategies teachers in senior high school in Ghana use to manage 

maladaptive behaviour in students 

Specific Research Objectives 
Specifically, the research seeks to examine  

1. Strategies that teacher use to manage maladaptive behaviour of students 

2. The link between strategies used to manage maladaptive behaviour and factors influencing 

maladaptive behaviour in students  

3. Challenges teachers face in managing maladaptive behaviours 

Research Questions 

1. What are the strategies that teacher use to manage maladaptive behaviour of students? 

2. What is the link between strategies used to manage maladaptive behaviour and factors influencing 

maladaptive behaviour in students? 

3. What challenges teachers face in managing maladaptive behaviours? 

Research Hypothesis 

1. There is no significant relationship between strategies adopted, factors influencing maladaptive 

behaviour and teachers encounter of maladaptive behaviour 

2. There are no significant gender differences in strategies teachers adopt to manage adolescents with 

maladaptive behaviour 
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Significance of the Study 

The issue of maladaptive behaviour among adolescents is becoming alarming. Evidence from research 

findings have shown that is adversely affect academic performance of students. As such requires urgent 

attention. Teacher bares the lion share of the responsibility of impacting academic knowledge to adolescent 

students; to achieve this they need the full corporation of the students to follow the learning process. 

Maladaptive behaviour have shown to impede the ability of students to follow rules and regulation of 

schools and often times have resulted in violence, dropout and other unpleasant situations.Teachers have 

adopted and implemented different strategies in their effort to management students with maladaptive 

behaviour but with little success particularly in Ghana. Therefore, the findings of this research will serve as 

a source of information for stakeholders in the educational sector on how to manage maladaptive behaviour 

in students. Also, it will increase the alarm on the need for government to commit more resources into 

training and equipping teachers with the right tools and resources for them to better detect and management. 

Theoretical Framework 

Rational Emotive Behaviour Theory 
Rational emotive behaviour theory first began as rational emotive behaviour therapy (REBT) introduced by 

Albert Ellis in the 1950s. It‟s an approach that helps to identify irrational beliefs and negative thought 

patterns that may lead to emotional or behavioural issues. REBT is grounded in the idea that people 

generally want to do well in life especially to achieve their goals and find happiness. But sometimes, 

irrational thoughts and feelings get in the way. These beliefs influence how a person perceive circumstances 

and events usually in a bad way. Albert Ellis argued that though people exhibit both rational and irrational 

behaviour, irrational thinking occurs in early illogical learning as a result of continuous emotional 

disturbance such as anxiety, depression, hatred, guilt among others. 

According to the theory, though some illogical thinking in people can attributed to biological limitations, 

most of them are shaped through socialization processes that are done through parents, teachers, peer 

groups, mass media and society. The extent or severity of impact of these social features also depends on the 

personality of the individual in terms of beliefs, constructs or attitude. Ellis explained that rational or 

irrational beliefs of an individual can be explained in four basic principles known as the A-B-C-D principles. 

The benefits of these principles in Ellis‟s opinion is that it enables a proper understanding of the causality 

between thoughts and emotions. In this regard, Ellis argued by focusing on the philosophic reconstruction of 

the life style of a person, therapist can devices techniques to make people with maladaptive behaviours to 

get better and feel better about themselves. 

Based on this assumptions, Ellis introduced the reconstruction into the principle to become A-B-C-D –E that 

is The Activating Factor (A), Belief or Self thought (B), Consequences of self-thought (C), Disputation (D) 

and Re-education (E). Bernard and Dryden (2018) used these principles in his research work on maladaptive 

behaviour in adolescents and observed that has a significant effect in reshaping the life of adolescents with 

maladaptive behaviours. Bernard and Dryden (2018) argued that the life threatening nature of maladaptive 

behaviour means that an individual can be thrown off balance for life by applying the five principles, a lot of 

irrational thinking of the adolescents were restructured. In a similar experiment, Wood, Barker, Turner and 

Sheffield (2018) observed that was able to control the irrational thinking of adolescent students with 

maladaptive behaviours using on the ABC part of the principle. 

Based on the success of the results, Wood et al. (2018) explained that the A which is the Activating Factor is 

the maladaptive behaviour situation of the person, B which is the Belief refers to the situation where by the 

adjusted person begins to blame himself with different irrational thinking such as: “I am finished”, 

“everybody is running away from me”, “nobody wants to interact with me”. But at the C, these irrational 

thoughts result in isolation, self-denial, hatred for life 

Bf Skinner: Operant Conditioning Theory (1953) 
This learning theory states that people learn by continually looking for ways to achieve more positive 

reinforcement in terms of rewards and avoid negative reinforcement in terms of punishment (Skinner, 1953). 
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Reinforcement is defined as a stimulus or event that affects the likelihood that an immediately preceding 

behavior will be repeated. Besides reinforcement, punishment produces avoidance behavior, which appears 

to weaken learning a particular behavior but not curtail it. It operates under the assumption that if behavior 

can be learned, it can also be unlearned. Skinner (1953) has been associated with operant conditioning. He 

believes that behaviors are influenced by a history of rewards and punishments. According to Skinner, once 

actions have pleasant effects, then there is the likelihood that such actions will be repeated in future. This 

suggests that any behavior, in a particular context that is reinforced (rewarded) in some way will tend to be 

repeated in that context. However, if one‟s actions have unpleasant effects (punishment), then one is less 

likely to repeat them in the future. Accordingly, behavior is the function of its consequences (Funder, 2010). 

In 1974, Skinner introduced the concept of shaping behavior by selectively reinforcing desired pieces of 

behavior. His experiment showed how encouraging feedback functioned by setting a hungry rodent in his 

skinner box. The case contained a lever as an afterthought and as the rodent moved about the box it would 

inadvertently thump the lever. Whenever it did such a food particle would drop into the compartment beside 

the lever. The rodent immediately figured out how to go straight to the lever after a couple of times of being 

placed in the crate. The results of receiving nourishment in the event that they pressed the lever guaranteed 

that they would repeat the action once more. This results proved that positive reinforcement fortifies a 

conduct by giving a consequence an individual finds remunerating. 

This theory was found relevant to this study because, if for instance, teachers reward good behavior of not 

fighting and not bullying with words of praise or a gift, the students will more likely repeat the good 

behavior in future, thus strengthening it. The teachers should also note that the withdrawal of an unpleasant 

reinforcement or negative reinforcement can also strengthen conduct. For example, if a student misbehaves 

by bullying, fighting or hazing, he or she is denied a chance to go out on a sports trip or play with others. 

Skinner (1953), demonstrated how negative reinforcement worked by putting a rodent in his skinner box and 

then subjecting it to an unpleasant electric current which caused it some discomfort. The consequence of 

escaping the electric current prompted them to repeat the action once more. In fact, Skinner even trained the 

rodents to avoid the electric current by switching on a light just before the electric current came on. The 

rodents soon mastered to press the lever when the light was switched on because they knew that would stop 

the electric current being switched on. 

Punishment as far as this theory is concerned is defined as the opposite of reinforcement since it is designed 

to weaken or get rid of a behavior practice rather than increase it. It is an aversive event that reduces the 

conduct it follows. Like reinforcement, punishment can work either directly applying an unpleasant stimulus 

like a shock after a response or by removing a possible remunerating event, for example by denying a 

student a chance to play and make him sit on the sideline for using abusive language. This makes it hard to 

make a difference between punishment and negative remuneration. 

There are a number of issues associated with punishment: punished character is not forgotten but it is only 

prevented and can recur when punishment is removed. The teachers should take note that punishment at 

times results into increased violence as a way of coping with problems. It might create phobia that can 

generalize to unpleasant characteristics. Punishment not always directs towards desired conduct because 

reinforcement tells one what to do but punishment only tells one what to avoid. This theory was chosen 

because it was in line with behavior modification techniques under investigation. 

Social Learning Theory (Albert Bandura, 1977) 
Social learning theory is propounded by Albert Bandura. This theory focus on social interaction of an 

individual. This theory also addresses how the behaviour of an individual influences the behaviour of 

another in a group process of students. Achemu (2008) believed that social learning theory explain how 

people learn behaviour. People learn by observing other behaviours. The good behaviour brings out desired 

outcome in behaviour modification social learning theory suggests that behaviour is influenced by these 

environmental factors or stimuli. Albert Bandure (1977) believed in Achienu‟s work and also in Anagbos 

work that this theory incorporates aspects of behavioural learning which assumes that people‟s environment 

(Surroundings) contribute highly to cause their behaviour. Hence, cognitive learning presumes that 

psychological factor are very, very important in influencing how an individual behaves. 
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Ngwoke (1995) opined that learning is influenced by individual differences in perception. It is often said 

that the colour of any object of perception will depend to an extent on the colour of the perceiver‟s eye glass. 

It is also applicable to learning because the laws that govern perception to some extent also govern learning. 

This explains why we may find two individuals who are attending to the same learning episode but who are 

learning quite different things. Biogenic and Socio-cultural characteristics peculiar to every individual 

learner act as sieve and organizer for presented experiences. Anagboso (2009) agreed that social learning 

theory views a learner as a member of social group, it is expected to give regard to disapproval or the 

generalized reinforces of the social group. Social learning theory also outline four requirements for people to 

learn and modify behaviour. 

It includes attention; retention remembering what one observed or heard reproduction Liability to reproduce 

the behaviour that is good in home and also in the classroom. Teachers should motivate good behaviour so 

that student will adopt the behaviour both at home, in school and in the larger society. 

Social Theory of Adolescence 
Erikson's theory has the core concept as the acquisition of an ego-identity, and the identity crisis an essential 

characteristic of adolescence.  Although a person's identity is established in ways that differ from culture to 

culture, the accomplishment of this developmental task has a common element in all cultures.  In order to 

acquire a strong and healthy ego-identity, Erickson was cited in Muss that the child must receive consistent 

and meaningful recognition of his achievements and accomplishments (Muss, 1975). Erickson (1963) sees 

adolescence purely from the social perspective. According to this theory, the adolescent finds it extremely 

difficult to identify him and the environment. Identity formation is therefore seen as a source of tension. 

There is the need for the adolescent to understand himself in terms of what he can do and what he cannot do; 

whether he is measuring up to expectation or not. 

If the adolescent is not measuring up to expectation, the crisis arises. The sociological theory sees the 

adolescent as performing a specific or transitory role. Specific roles include his relationship with his family, 

peer groups, the authority, and his relationship as an individual within the society, where the relationship 

between the adolescent and the said group is not cordial problem arises. Erikson describes adolescence as 

the period during which the individual must establish a sense of personal identity and avoid the dangers of 

role diffusion and identity confusion (Erikson, 1950). This implies that there is the need for the individual to 

make an assessment of his or her assets and liabilities and how they want to use them. Adolescents must be 

able to answer questions for themselves about where they came from, who they are, and what they will 

become. Identity, or a sense of sameness and continuity, must be searched for (King, 2004). 

In our understanding of identity, it is not given to the individual by society, nor does it appear as a 

maturational phenomenon; it must be acquired through sustained individual efforts. Unwillingness to work 

on one's own identity formation carries with it the danger of role diffusion, which may result in alienation 

and a lasting sense of isolation and confusion.  The virtue to be developed is fidelity.  Adhering to one's 

values contributes to a stable identity (Muuss, 1975). The positive outcome of the identity crisis depends on 

the young person's willingness to accept his past and establish continuity with their previous experiences.  

To know their identity, adolescent must find an answer to the question: "Who Am I?" Other questions that 

must be able to answer include: "Where am I going?" "Who am I to become?"  There must be a commitment 

to a system of values - religious beliefs, vocational goals, a philosophy of life, and an acceptance of one's 

sexuality.  

Only through the achievement of these aspects of ego-identity can it be possible for the adolescent to move 

into "adult maturity," achieve intimacy of sexual and affection love, establish deep friendships, and achieve 

personal self-abandon without fear of loss of ego-identity (Muuss, 1975). Erickson believes that human 

development adheres to the principle of epigenesist which means that everything emerges from basic ground 

plan in parts, with each part experiencing a period of ascendancy, finally forming an integrated whole. He 

outlines eight stages of development, each stage being conflicting and having the possibility and if they 

resolve these conflicts, a positive self –concept is formed. But if the conflict persists or is unresolved, then a 

negative or dystonic element is incorporated into a person‟s identity, leading to a negative self –concept and 

psychological problems.  



 

Samuel Dontoh, IJSRM Volume 08 Issue 05 May 2020 [www.ijsrm.in]                               EL-2020-1319 

However, he states that both syntonic (positive) and dystonic are necessary for there to be satisfactory 

personal adaptation. Identity issues are never resolved and may be affected by role changes and major life 

events, depending on changing needs and circumstances. Optimal identity formation should include a 

commitment to roles, values, and sexual orientation that reflect an individual‟s particular abilities and needs. 

The inability of adolescents to find out their identity can lead to some social and academic challenges in 

their schools and lives. The relevance of this theory to the current study lies in the fact that identity 

formation among young people has an influence on the experiences they have or encounter in school. The 

influence can be seen in how they interpret the events surrounding their lives.  

Behavioural Theory of Adolescence 
Contrary to all the behavioural theories of adolescence, the one propounded by Bandura in 1964 is the most 

comprehensive. The theory states that the adolescent period is not a period of turmoil and stress. According 

to the theory, teenagers who come from stable, loving families have a relatively easy time during 

adolescence. By the time they reach puberty, Bandura insists, such teenagers have been so well socialized, 

that is, encouraged and rewarded so often for conforming to and displaying desirable behaviour that even 

sex does not present much of a problem (Bandura, 1964). While normal teenagers may experience some 

anxiety about sex and wish they had more reliable information, most identify with their parent‟s standards of 

conduct. The theory explained that those adolescents, who do experience turmoil during adolescence, are 

poorly socialized. An aggressive young troublemaker is not simply suffering normal pains but instead is a 

victim of family learning habits.  

His parents have not provided him with the proper training. He is likely to come from unstable and conflict-

ridden home, home in which fights and arguments were lamentably common occurrences. In relating this 

theory to the current study, it can be realized that the kind of home environment that a student comes from 

can influence the kind of challenges that he or she will have in school. Thus, if the person was poorly 

socialized, he is likely to experience a lot of social challenges especially as he deals with his peers and 

teachers within the school. Such a person might have difficulty making friends in school (Bandura, 1964). 

According to Bandura, what marks adolescence are the social and cultural pressures, attitudes and 

expectations that influence adolescents. An adolescent has a range of behaviors that arise from what he or 

she learns within and from particular social and physical environments. Thus, the focus is on the external 

rather than the internal influences on adolescents‟ behavior.  

In its summary, Bandura argued that most human behaviour is learned through example, either intentionally 

or accidentally. Thus, individuals learn by observing other people and modelling their behaviours after the 

models. It is because of this that the environment in which an individual is exposed to have a bearing on 

their experiences in life especially school. The socialization of the individual is therefore important and 

influential in the challenges he/she experiences. The implication of the study requires that teachers and 

parents to concentrate on positively reinforcing an adolescent‟s appropriate behaviour and where possible 

ignoring minor misbehaviour. This is to shape an adolescent‟s behaviour in the direction the parent or 

teacher desires. The teacher or parent has to be vigilant and observe in order to note appropriate behaviour 

so as to reward or reinforce that behaviour. The teacher or parent must be clear as to what target behaviours 

they expect the adolescent to achieve and ensure that the adolescent is also clear as to what is expected. This 

theory therefore had relevance to the current study.  

Definition of Concepts 
This section review literature relating to the key tenants of the issues relating to adolescents, maladaptive 

behaviour, teaching and learning process as well as strategies recommended by expects and those adopted 

by teachers to manage maladaptive behaviours during the teaching and learning process.  The concept of 

maladaptive behaviour be best understood by first examining the student misbehaviour (Cain& Pincus, 

2016). Such misbehaviour in Cain and Pincus (2016) opinion constitutes action such as disruptive talking, 

chronic avoidance of work, clowning, interfering with teaching activities, harassing classmates, verbal 

insults, rudeness to teacher, defiance and hostility. Irrespective of the severity and frequency of it, Cain and 

Pincus (2016) argue that teachers usually reported that these disturbing behaviours in the classroom are 

intolerable. Such misbehaviour does not only retard the smoothness and effectiveness of teaching and 
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learning process; it also impedes the learning of the student exhibiting such behaviour as well as the rest of 

the class. 

Strategies of Managing Maladaptive Behaviour of Adolescent in Schools 
Some key strategies that have used to manage adolescents‟ maladaptive behaviour in schools include 

Counselling/Counselling Curriculum in Schools: Counselling is therapeutic in nature, that is, it is aimed at 

helping individuals resolve an already existing crisis. Durme, Goossens, Bosmans and Braet (2018) stressed 

that counselling denote a professional relationship between a trained counselor and a client. This 

relationship according to Durme et al. (2081) is usually person-to-person, although it may sometimes 

involve more than two people. It is designed to help clients to understand and clarify their views of their 

lives and to learn to reach their self-determined goals through resolution of problem of an emotional or 

interpersonal nature. Junek (2018) noted that counselling curriculum is a total and comprehensive approach 

that integrates a curriculum of counseling into the educational process for all students in the school and that 

counseling in schools should not be viewed as peripheral, tangential or something to be tolerated (Junek, 

2018). Counselling should not be undermined, as it serves as one of the major strategies through which 

maladaptive individuals can be assisted to desist from such behaviours (Junek, 2018). 

Reinforcement: Reinforcement is any event or stimulus which will increase the probability of a response 

recurring (Ojewola, 2017). It could also be explaining to mean a process of strengthening or emphasizing a 

feeling or idea or a habit to cause a process to increase its intensity (Ojewola, 2017). There are basically two 

types of reinforcement, they are positive and negative reinforcement. Both can be used as corrective 

measures. However, for it to be effective in the correction of adolescents‟ maladaptive behaviour, the child‟s 

background must be seriously taken into consideration. 

Counselling Adolescents in Moral Values:  Moral values enable individuals to determine whether their 

relationship with others is appropriate and reasonable. Moral curriculum is being advocated here because 

students need to be taught to imbibe virtues like truth, patience, honesty, kindness, loyalty, respect and 

patriotism. This will go a long way in easing tension and anxieties that can lead to maladaptive behaviours 

(Cadenhead, Wolf, Lebwohl, Lee, Reilly& Green, 2019). 

Conceptual Framework 
Managing students to behave well during teaching and learning is very important (Junek, 2018). To achieve 

this, there is the need to devices strategies to adjust and direct the behaviour of students particularly when 

dealing with adolescents with maladaptive behaviour condition (Junek, 2018). Good adjustment in behavior 

can only be measured by looking at how well students relate and interact with others during teaching and 

learning (Cadenhead et al., 2019). Developing behavior modification techniques as a strategy for handling 

students‟ maladaptive behavior may have a major impact on the how the students behave in the class room 

and at other social interactions with their fellow students Cadenhead et al. (2019). Similarly, when behavior 

modification techniques are offered to the learners who are maladaptive, there is a tendency for the 

maladaptive behavior to reduce or stop completely since they will only imitate behavior that is appropriate. 

The gender of students is likely to play a role on the maladaptive behavior portrayed during learning and 

interactions with other students. 
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Figure 1: Conceptual Framework. Source: Authors Construct, 2019 

 

 

Empirical Review 

A study done in Spain on bullying among secondary school students by Yubero and Navarro (2006) 

discovered that differences between genders were attributed to boys‟ impulsive character which rendered 

them more physically aggressive. Yubero and Navarro used as quantitative research approach, a descriptive 

research design and a questionnaire to collect data on 242 students. Krejcie and Morgan (1970) was used to 

derive the sample size of 242 from a population of 653 students. The authors use SPSS and corsstabulation 

analysis technique. Kariuki, Aloka, Gatumu and Gitonga, (2015) adopted Yubero and Navarro (2006) 

research method and found that boys tend to engage in a wider range of bullying behavior extending from 

direct physical aggression, to name-calling and threats. However, Kariuki et al. (2015) observed that when 

behavior modification techniques was applied to handle such students, there was a reduction of maladaptive 

behaviors of the students irrespective of their gender.  

Kwaja and Mormah (2011) assessed managing adolescents‟ maladaptive behaviour in Nigerian Secondary 

Schools. The purpose of the study was to ascertain the maladaptive behaviour of secondary school students 

and ways of managing it. Four research questions were posed for the study. The researchers used descriptive 

survey design in the study. The study sample total 600 respondents including teacher and students of 

different genders. SPSS version 20 was used to perform descriptive analysis on the data collected. The result 

revealed that the use of counselling curriculum in schools, reinforcement, and counselling adolescents in 

moral values are the most effective strategies for managing maladaptive behaviour. 

In a study carried out by Ali, Dada, Isiaka and Salmon (2014) to examine the prominent constitute 

maladaptive behaviour among secondary school students in Lagos State. Four research questions and two 

null hypotheses guided the study. The researcher used descriptive survey design in the study. Krejcie and 

Morgan (1970) was used to derive a sample size of 201 from a population of 423 adolescent students in 

senior secondary school. Mean, standard deviation and t-test statistical tools were used in the analysis of 

data gathered for the study. The results revealed that what constitute maladaptive behaviour among 

secondary school students include; disobedience to teachers and school‟s rules and regulations stealing other 

student‟s properties, staying in hostel during lesson among others. 

In a similar study, Kambuga, Manyengo and Mbalamula (2018) adapted Ali et al. (2014) research method 

by increase the sample size to 260 from a population of 830 students. Though Kambuga et al. (2018) 

maintained the quantitative approach, he rather used a quasi-experimental research design and a structural 

equation model to design a model that established the causality between maladaptive behaviour and 

strategies to manage it. SmartPLS 3 was used to perform a partial least square regression analysis on the 
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model. The results revealed that enforcement of school rules and regulations, guidance and counselling 

services, the use of incentives and enforcement of punishment were the most effective strategies in dealing 

with disobedience to teachers and school‟s rules and regulations stealing other student‟s properties, staying 

in hostel during lesson. 

Ugwu(2017) assessed the causes of adolescents‟ maladaptive behaviour in secondary schools of Ebonyi 

State. Three research questions and one null hypothesis guided the study. The research design was survey 

and sample size of 361 was derived from a population of 6000 secondary school students in Ebonyi State. 

The sample was randomly selected through a multi-stage sampling procedure from four selected units. The 

instrument used for data collection was researcher designed questionnaire. Statistical instruments used for 

data analysis were independent t-test and analysis of variance (ANOVA). The results of the study revealed 

that the causes of adolescents‟ maladaptive behaviour include; family background, socio-economic status of 

parents, the school, peer influence and influence of mass media. The results also showed that there was no 

significant difference between male and female students on the causes of maladaptive behaviour. 

Muteki, Morgado, Reid, Wang and Miller (2013)carried out a study on teachers‟ perceptions of pupils‟ 

maladjustment problems from a psycho-social perspective. The study explored teachers‟ perceptions of 

maladjustment problems manifested by pupils in South Africa primary schools using the psycho-social bens 

to view and interpret the phenomena. The study involved 32 primary school educators participated in the 

study. The sample of educators was randomly selected from eight primary schools in the central 

Johannesburg district. The survey design adopted combined both qualitative and quantitative approaches. 

Data were collected through questionnaires and interviews. The study found that teachers who were not 

adequately trained to deal with maladjusted pupils did not endeavour to implement any interventions to 

alleviate them. 

It also revealed that not all maladjusted pupils cause disciplinary problems for teachers as some of the pupils 

who are unsocial, withdrawn, unhappy, depressed, fearful and nervous do attract very little attention to 

themselves. In examining the causes of pupil maladjustments the study found that these can be traced to 

some unfulfilled or thwarted psychosocial needs. Therefore, the implementation of intervention strategies is 

likely to be more successful with adequate training and support for school personnel especially teachers. 

In a qualitative study to examine the lead causes of maladaptive behaviour in adolescent in senior high 

school level in Accra Ghana, Glozah and Pevalin (2014) adopted a case study approach and an in focus 

group discussion method. A total of 50 students were randomly sampled to participate in the discussion. The 

results revealed that adolescents‟ family background characterized by frequent fighting between parents, 

lack of parental love and affection, divorce and different forms of deprivations including psychological and 

materials could lead to maladaptive behaviours. In addition, adolescents from polygamous background tend 

to be maladaptive than those from monogamous background. Adolescents from broken homes also exhibit 

maladaptive behaviour especially when both parents are separated and cannot reinforce and motivate these 

adolescents. 

Furthermore, Glozah and Pevalin (2014) observed that evidence for the discussion points to socio-economic 

status of parents. Maladaptive behaviour was attributed to poverty arising from low socio-economic status of 

parents. Adolescents from poor homes are usually deprived of some basic needs of life. Glozah and Pevalin 

explained that the fact that poor parents may not be able to satisfy all their needs, the children may take to 

other means such as stealing and the likes to provide for themselves and satisfy their materials quests. Also, 

Glozah and Pevalin noted that the School bares a fair share of the problem of maladaptive behaviour. The 

students explained that unruly behaviour of some teachers and lack of adequate support services like 

overcrowded lecture halls, unequipped laboratories, libraries and hostel accommodation lead to some 

students exhibiting maladaptive behaviour. Furthermore, some teachers with loose manners often influence 

students negatively. Besides, dysfunctional school administration and hostile leadership style also caused 

students‟ maladaptive behaviour. 

In a similar qualitative study on indiscipline behaviour among students of Mampong Technical College in 

Ashanti region of Ghana, Boamah (2010) interviewed 150 students randomly selected from 5 high schools 

in the region. The results indicated that Peer Influence contributes significantly to adolescent‟s maladaptive 
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behaviour. Boamah (2010) explained that sometimes, adolescents follow the dictates of their peers in other 

to create what Boamah (2010) called “peer uniformity”. This means that they want to conform to the 

group‟s norms because they want to belong. However, they fail to examine it such attitudes they try to 

conform to are in line with societal value or not. This to some extent, contributed to maladaptive behaviour 

usually exhibited by these adolescents. Boamah (2010) also noted that the influence of mass media on 

adolescents behaviour and concludes that adolescents are greatly influenced by what they watch from 

movies and certain presentations by the mass media. Boamah (2010) observed that adolescents have greater 

attraction to view human sexuality films and related programmes. Some of these adolescents who watch 

some of these films usually go ahead to practices what they watch and hence, resulting in maladaptive 

behaviour. 

Aunola, Stattin and Nurmi(2000)investigated the relationships between the achievement strategies 

adolescents deploy in a school context, and their self-esteem, school adjustment, and internalizing and 

externalizing problem behaviors. A total of 1185 14-to-15-year-old adolescents filled in the Strategy and 

Attribution Questionnaire (SAQ), Rosenberg's Self-Esteem Scale, and scales measuring school adjustment, 

depression and externalizing problem behavior. The adolescents' parents were also asked to evaluate their 

children's achievement strategies, school adjustment and, externalizing problem behavior. The results 

revealed that low self-esteem was associated with adolescents' use of maladaptive achievement strategies 

which, in turn, was associated with their maladjustment at school, and internalizing and externalizing 

problem behaviors. Moreover, the association between adolescents' maladaptive strategies and their 

externalizing problem behavior was partly mediated via their school adjustment. The results suggest that the 

achievement strategies adolescents deploy are reflected not only in their school adjustment but also in their 

overall problem behaviour. 

Research Design 
This study will adopt an explanatory research design approach; this is because with such an approach the 

researcher is able to focus on the why questions. Explanatory approach enables the study to describe and 

explain a phenomenon a well as the rate of changes occurring at a time (Schutt, 2018). This means that the 

researcher describes the maladaptive rates among adolescent students in the Offinso Municipality as well as 

to examine trends over time or to compare the rates found in the literature review. More so, the researcher is 

able to develop explanations about why the maladaptive behaviour rate is as high as it is Municipality, why 

some types of maladaptive behaviour are increasing or why the rate is higher in Municipalities in the 

country than in others. 

Adopting an explanatory research design is fundamentally affected by whether the research question is 

descriptive or explanatory and by extension affects what information is collected (Panke, 2018). This means 

that before the researcher can examine the strategies teachers adopt and implement to deal with maladaptive 

adolescent students and its effectiveness, there is the need to first understand why (reasons) maladaptive 

behaviour is occurring. The significance of explanatory design in this instance is that though they may be 

different and inconsistent reasons for such behaviour, the explanatory approach enable the researcher to 

analyze the information in a way that reveals the most prominent cause of maladaptive behaviour and why 

from an empirical view point. 

Explanatory research design enables a causal analysis and explanation (Bakla, 2018). Therefore, the 

researcher will be able to explain why maladaptive behaviour is high in Offinso, the nature of the effect of 

the teacher‟s strategies in dealing with maladaptive behaviour and the role of gender in adolescent 

maladaptive behaviour. These explanations can give further information such as whether there is a direct 

effect or inverse effect as well as significance of the effect (Panke, 2018). Irrespective of the complexity of 

the relationship, with explanatory research approach, the research is able to give a clear picture of the 

phenomenon. 

Study Area 
The study will be done in Offinso Municipality 
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Population 
The population of this study consists of all public Senior High School teachers in the Offinso Municipality 

with population of 308 teachers and the three head teachers in the three public senior high school (GES, 

Offinso Municipality, 2018). Below is the breakdown on the respective number of teachers per school. 

Table 1: Population Distribution of Respondents 

Schools Male Teachers Female Teachers                      Totals 

Dwamenakenten SHS 81 16 97 

Namong SHTS 93 30 123 

St Jerome SHS 70 18 88 

TOTALS 244 64 308 

Source: Offinso Municipality Ghana Education Service, 2020 

Sample and Sampling Procedure 

To be able to effectively collect required data from the three different schools in the municipality, stratified 

random sampling technique will be adopted. Stratified random sampling is a method of sampling that 

involves the division of a population into smaller sub-groups known as strata based on members' shared 

attributes or characteristics such as income or educational attainment (Csuros, 2018). The benefits of 

stratified sampling is that it highlight differences between groups in a population as opposed to simple 

random sampling which treats all members of a population as equal with an equal likelihood of being 

sampled. 

This means that each of the three schools will be treated as a strata and the respective population for each 

strata will be calculated based on the total sample size for the three schools. Krejcie and Morgan (1970) 

formula will be used to calculate the sample size for the three school. 

    
            

                  
 

Equation 1: Formula to Derive Sample Size for the study. Source: Krejcie and Morgan (1970) 

Where 

SS = sample size of a finite population size, X = z-value or confidence level of 95% which known to be 

1.96, N = population size (308), P = Population proportion (expressed as decimal) (assumed to be 0.5 (50%) 

and d =   Degree of accuracy (5%), expressed as a proportion (.05); It is margin of error. The above formula 

is for calculating sample size of finite population.  

  
                        

                                   
 

  
          

                            
 

  
         

             
 

  
         

      
 

          

       

Equation 2: Derived Sample Size for the three Schools 

Thus, the sample size for the three selected schools is 171 teachers. This means that out of the total of 308 

teachers in the three schools, the researcher will invited a total of 171 teachers to participate in the study. 



 

Samuel Dontoh, IJSRM Volume 08 Issue 05 May 2020 [www.ijsrm.in]                               EL-2020-1325 

However, the specific number of teachers to be selected from each of the three school is shown in table 1. 

Deriving the sample size for teachers of each school is based on the formula: 

Sample Size of teachers per school = 
                                   

                                                      
                                     

Equation 3: Sample Size for number of teachers per school 

Table 2: Sample Distribution for Teacher of Each School 

Schools  Number of teacher Procedure sample size 

Dwamenakenten SHS School 97 97 x 171/308 54 

Namong SHTS 123 123 x 171/308 68 

St Jerome SHS 88 88 x 171/308 49 

Total 308   171 

Source: Offinso Municipality Ghana Education Service, 2020 

Research Instrument 

Due to the large size of the sample need for this research, a questionnaire will be used as the instrument for 

data collection. Questionnaires can be classified as both, quantitative and qualitative method depending on 

the nature of questions (Taber, 2018). Specifically, answers obtained through closed-ended questions with 

multiple choice answer options are analyzed using quantitative methods while answers obtained to open-

ended questionnaire questions are analyzed using qualitative methods and they involve discussions and 

critical analyses without the use of numbers and calculations (Taber, 2018). 

Advantages of questionnaires include increased speed of data collection, low or no cost requirements, and 

higher levels of objectivity compared to many alternative methods of primary data collection. However, 

questionnaires have certain disadvantages such as the selection of random answer choices by respondents 

without properly reading the question. Moreover, there is usually no possibility for respondents to express 

their additional thoughts about the matter due to the absence of a relevant question (Shekhar, Prince, Finelli, 

Demonbrun & Waters, 2019). 

This research adopts questions used by Mukhaye (2018) who carried out a research on behaviour 

modification techniques used by teachers to change maladaptive behaviours of secondary school students in 

Bungoma County, Kenya. Due to its success in data collection, many other researchers Kristin (2014) used it 

to examine maladaptive behavior in college students and breaking student codes of conduct, Aboh, 

Nwankwo, Agu, Chikwendu (2014) used it in their study to examine factors influencing maladaptive 

behaviour among high school students in University of Science and Technology Enugu, Nigeria. The 

questions are closed ended questions rated on a Likert Scale that ask question with regard to maladaptive 

behaviour in students, strategies teachers adopt, factors influencing these behaviour and challenges 

encountered by teachers when dealing with maladaptive behaviours in adolescents. 

However, modifications were made to the question in terms of language structure to ensure that it suits the 

objectives of this research. This was done to further enable the teachers get a proper understanding of the 

requirements of each question. Thus, the reliability of the data was assured. 

Data Collection Process 

During the data collection process, all ethical issues were strictly observed to ensure that the teacher gave 

their full support to the researcher. Also, the teacher were made aware of the academic nature of the data as 

such the need to answer as honest as possible. However, due to the busy and time-bound nature of school 

activities, it was not be possible for all the teachers to provide the needed information immediately thus in 

such instances, the researcher will negotiate with them to take the questionnaire home where they many 

have time to provide the data and return it on a scheduled date. Furthermore, the researcher was either 

available physically or via phone to explain to any teacher who did not understand any aspect of the 

questionnaire. 
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Data Collection Issues 

The researcher did not encounter any serious issues during the data collection process other than some 

teacher forgetting to return the questionnaires on the scheduled data. In such cases the researcher returned to 

collect the questionnaire on a later date. Also, some teachers were not sure of management‟s reaction to their 

involvement in the study but with assurances of the heads, the teacher gave their full support. 

Data Processing and Analysis 

Upon retrieving all the questionnaires, they were examined and pruned for errors. SPSS version 22 was used 

to code and capture each response. Missing value analysis was used to perform to examine the pattern of 

response. The results revealed that the missing values were not sufficient to render the data invalid. For the 

first three research objectives, descriptive analysis was used to examine the mean responses, the measure of 

dispersion, the Cronbach‟s alpha and the ANOVA analysis to determine if there are significant variations in 

the response. 

Furthermore, sequential regression analysis was used to examine the effectiveness of the strategies the 

teachers use to management maladaptive behaviour in terms of how it influences the maladaptive 

behaviours they encountered and how the factors influencing such behaviours also affect the relationship. 

This it to give a clear implication of how resources are to be allocated and policies are to be structured. To 

achieve this, SPSS version 22 was used to transform each subsection into a single response by using the 

compute function. This gave three respective variables; encountered maladaptive behaviours, factors 

influencing maladaptive behaviour and teachers‟ strategies in managing maladaptive behaviours.  

Thereafter, sequential linear regression was used to examine the effect of the teacher strategies in handling 

maladaptive behaviour on the maladaptive behaviours encountered. Since all these three variables occur in 

the same environment, factors influencing maladaptive behaviour was added to the sequence to examine 

changes on the encountered maladaptive behaviours. The model for the regression analysis was based on the 

general linear equation  

Y = a + B1X1 + B2X2 + B3X3 + …….+BnXn 

Equation 4: The Regression Model for the Study 

Where 

Y = is the dependent variable, a = Regression Constant, X = Unstandardized coefficient of independent 

variables, B = independent variables, 1, 2, 3, …….,n = number of independent variables, n = total number of 

independent variables. 

From the model, teacher‟s strategies and factors influencing maladaptive behaviour are the independent 

variables whilst encountered maladaptive behaviour is the dependent variable. the regression model is 

written as  

Encountered Maladaptive Behaviour = a + Teachers Strategies (B1) + Factors Influencing 

Maladaptive behaviour (B2) 

Equation 5: Conceptual Equation for the Linear Regression Model 

Strategies that Teacher Use to Manage Maladaptive Behaviour of Students 
The results in table 5 shows that rewarding effort, enhancing social skills, punishment, extending friendship 

to students, counselling services and confidence building are the prominent strategies that he teacher use to 

management maladaptive behaviour in the three schools. Further, the teachers indicated that they were not 

sure if commendation of student performance and emotional regulation were effective strategies in 

managing maladaptive behaviour of the students. Nonetheless, for the remaining four factors in table 5, the 

teachers agreed that they were effective strategies they used to manage maladaptive behaviour. The 

reliability test in table 2 indicated these strategies were 78.9% reliable in managing maladaptive behaviour 

in students and the ANOVA results also confirmed that the teacher‟s responses to the questions varied 

significantly from one teacher to another. 

Durme et al. (2018) opined that counselling is usually person-to-person, although it may sometimes involve 

more than two people. It is designed to help clients to understand and clarify their views of their lives and to 
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learn to reach their self-determined goals through resolution of problem of an emotional or interpersonal 

nature. Similarly, Junek (2018) noted that counselling curriculum is a total and comprehensive approach that 

integrates a curriculum of counseling into the educational process for all students in the school and that 

counseling in schools should not be viewed as peripheral, tangential or something to be tolerated. Ojewola 

(2017) on the other hand outlines two types of reinforcement; positive and negative reinforcement. 

According to Ojewola, though both can be used as corrective measures, for it to be effective in the 

correction of adolescents‟ maladaptive behaviour, the student‟s background must be seriously taken into 

consideration. 

Conversely, Kariuki et al. (2015) observed that when behavior modification techniques were applied to 

handle such students, there was a reduction of maladaptive behaviors of the students irrespective of their 

gender. On the other hand, Kwaja and Mormah (2011) noted that the use of counselling curriculum in 

schools, reinforcement, and counselling adolescents in moral values are the most effective strategies for 

managing maladaptive behaviour. Similarly, Kambuga et al. (2018) established that enforcement of school 

rules and regulations, guidance and counselling services, the use of incentives and enforcement of 

punishment were the most effective strategies in dealing with disobedience to teachers and school‟s rules 

and regulations stealing other student‟s properties, staying in hostel during lesson. 

Table 3: Strategies for Managing Maladaptive Behaviour in Students 

Strategies for managing Maladaptive 

Behaviour 
Mean Std. Deviation N 

Commendation of Student 

Performance 
3.68 1.192 171 

Using Extra Classes 2.28 1.071 171 

Public Speaking Skills 2.6 1.102 171 

Team Work 2.18 1.121 171 

Rewarding Effort 1.64 0.966 171 

Enhancing Social Skills 1.97 0.944 171 

Punishment 1.59 0.901 171 

Counselling Services 1.21 0.081   

Motivating Slow Learners 2.7 1.1 171 

Extending Friendship to Students 1.83 0.961 171 

Personal Responsibility 2.29 1.147 171 

Emotional Regulation 3.64 1.158 171 

Confidence Building 1.48 0.024 171 

Source: Field Survey Data, 2020 

The Link between Encountered Maladaptive Behaviour,Teachers Strategies in Managing Maladaptive 

Behaviour and Factors Influencing 

The regression was done in two models as shown in table 6, the first model (model 1) examined the effect of 

the teacher‟s strategies in handling maladaptive behaviour on the maladaptive behaviours they encounter. It 

can be observed that there is a 75.1% level of association between the strategies the teacher‟s use to manage 

maladaptive behaviour and the maladaptive behaviours they encountered. Also, 56.3% of changes in the 

maladaptive behaviours the teachers encountered were significantly influenced by the strategies the teachers 

adopted (F Change = 149.63, Sig. F Change = 0.00). 
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The ANOVA results in table 7 (see appendix A) affirms the significance of the analysis. Further, from table 

8, the regression model can be written as  

Encountered Maladaptive Behaviour = 8.545 - 0.783 (Teacher’s Strategies) 

Equation 6: Effect of Teachers Strategies on Maladaptive Behaviors Encountered 

The equation means that if the teachers do not apply any strategies in managing maladaptive behaviours. 

The maladaptive behaviours they encounter will increase by 8.454. However, if the teachers apply strategies 

to manage maladaptive behaviours, the maladaptive behaviours they encountered reduced by 0.783 or 

78.3%. 

However, the study observed that since the maladaptive behaviours the teachers encounter, the strategies the 

teachers adopt and the factors influencing maladaptive behaviours all occur concurrently in the same 

environment, it is important to examine the influence the factors influencing maladaptive behaviours on the 

maladaptive behaviours encountered. Thus, from table 6, it can be observed that when factors influencing 

maladaptive behaviour was added into model one, the level of association with the maladaptive behaviours 

encountered increased to 79.7% and the two variables caused a 63.5% change in the maladaptive behaviour 

the teachers encountered. This means that the factors influencing maladaptive behaviours alone caused a 

7.2% change in the maladaptive behaviours encountered.  

Further, the F change of 22.556 and Sig F change of 0.00 in table 7 means the two variables have significant 

joint effect on the maladaptive behaviours encountered. However, from table 8, the model for the two 

variables in given below 

Encountered Maladaptive Behaviour = 5.620 +0.33 (factors influencing maladaptive behaviour) – 

0.533 (teachers’ strategies) 

Equation 7: Effect of Teachers Strategies and Factors Influencing Maladaptive Behaviours on Maladaptive 

Behaviors Encountered 

The model interprets are if there are no factors influencing maladaptive behaviours and teachers do not 

apply any strategies, the maladaptive behaviours that the teachers encountered was 5.620 or 56.2%. 

However, the factors influencing maladaptive behaviour increases the maladaptive behaviour the teachers 

encounter by 33% and the strategies the teachers apply reduces the maladaptive behaviour they encounter by 

53.3%. It thus suffices to conclude that the strategies the teachers apply to manage maladaptive behaviour 

significantly reduces the maladaptive behaviours they encounter.  

Furthermore, the beta values in table 8 further indicates that in terms of resource allocation to manage 

maladaptive behaviours teacher encounter, the management of the three school should first commit 

resources to enhance the strategies the teacher adopt to management maladaptive behaviours first before 

considering how to handle the factors influencing maladaptive behaviour. Similarly, for policy implications, 

management should first focus on devising strategies to mitigate maladaptive behaviour first before 

considering how to handle the factors influencing maladaptive behaviour. 

Table 4: Effect of Teachers Strategies and Factors Influencing Maladaptive Behaviour on Encountered 

Maladaptive Behaviors 

Model R 
R 

Square 

Std. 

Error of 

the 

Estimate 

Change Statistics 

R 

Square 

Change 

F 

Change 
Sig. F Change 

1. Teachers Strategy 0.751
a
 0.563 4.07703 0.563 149.637 0.00 

2. Factors Influencing M.B 0.797
b
 0.635 3.74398 0.072 22.556 0.00 

Source: Field Survey Data, 2020 

Table 5: Joint Effect of Teachers Strategies and Factors Influencing Maladaptive Behaviour 

Model 
Sum of 

Squares 
Df Mean Square F Sig. 
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1 Regression 2487.286 1 2487.286 149.637 0.00
b
 

Residual 1928.172 116 16.622   

Total 4415.458 117    

2 Regression 2803.460 2 1401.730 99.999 0.00
c
 

Residual 1611.998 115 14.017   

Total 4415.458 117    

Source: Field Survey Data, 2020 

Table 6: The Effect of the Teachers Strategies and Factors Influencing Maladaptive Behaviour on 

Encountered Maladaptive Behavior 

Model Unstandardized 

Coefficients 

Standardized 

Coefficients 
t Sig. 

95.0% Confidence Interval for B 

B Std. 

Error 

Beta Lower 

Bound 

Upper Bound 

1 

(Constant) 8.545 1.481  5.771 0.00 5.612 11.478 

Teachers 

Strategies 
-0.783 0.064 0.751 12.233 0.00 0.656 0.910 

2 

(Constant) 5.620 1.493  3.764 0.00 2.663 8.577 

Teachers 

Strategies 
-0.533 .079 0.511 6.755 0.00 0.377 0.689 

Factors 

Influencing 

Maladaptive 

Behaviour 

0.330 0.069 0.359 4.749 0.00 0.192 0.467 

Source: Field Survey Data, 2020 

Summary 

Strategies that Teacher Use to Manage Maladaptive Behaviour of Students 

In an attempt to management the maladaptive behaviours of the students, the teachers adapted to rewarding 

effort, enhancing social skills, punishment, extending friendship to students, counselling services and 

confidence building as the most effective strategies to management maladaptive behaviours. However, they 

were not sure of the effectiveness of commendation of student performance and emotional regulation in 

managing the maladaptive behaviours they encountered. These responses were 78.9% reliable and varied 

significantly among the teacher of the three schools. 

The Link between Encountered Maladaptive Behaviour, Teachers Strategies in Managing Maladaptive 

Behaviour and Factors Influencing 

Without any strategy intervention from the teachers, the maladaptive behaviours of the students across the 

three schools was at 84.54%. However, the teacher‟s strategies are able to able to reduce the maladaptive 

behaviours by 78.3%. Also, when the factors influencing maladaptive behaviours is added and an 

independent variable, the level of maladaptive behaviour is at 56.2% while the factors influencing 

maladaptive behaviour constitutes 33%. However, the teacher‟s strategies still reduce the maladaptive 

behaviour by 53.3%. this suffices to concludes that the teachers‟ strategies in managing the adolescents 

maladaptive behaviour is very effective and should be encouraged. 

Conclusion 

Evidence from the study clearly indicates that the adolescent students in the Offinso Municipality do exhibit 

maladaptive behaviours. These behaviours have adverse effect on the smooth teaching and learning process 
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besides the development of the students. The factors influencing these maladaptive behaviours can be 

categorized as parental induced, environmental induced and school induced. These three factors have 

demonstrated to have varying effect on adolescent students putting up maladaptive behaviours. The teachers 

have adapted and implemented different strategies to manage these maladaptive behaviours and the evidence 

shows that the strategies are very effective though they vary significantly among the three schools. 

In conclusion, adolescent students of the Offinso Municipality do exhibit maladaptive behaviours which is 

caused by many factors. The teacher‟s strategies have significantly reduced these behaviours but these is 

still more to be done to further mitigate these maladaptive behaviours. 

Recommendations 

For policy implications, management of the three schools in the Offinso Municipality should commit more 

resources to improving on the current strategies that the teachers are using to manage the students 

maladaptive behaviours they encounter. Management should further device more effective strategies in 

consultation with the teachers to better handle maladaptive students. The parent teacher association and 

community leaders should be educated on practices the influence maladaptive behaviours in adolescents. 

They should be encouraged to work in consultation with the schools to identify, manage and guide students 

with maladaptive behaviours. 

Though the teachers are doing their best professionally and privately to help deal with maladaptive 

behaviours, management of the school should commit more resources to further improving the professional 

competence of the teachers as well as improve their own management practices and school policies that 

fosters maladaptive behaviours in the students. Lastly, repeated request should be made to higher authorities 

including government to help create guidance and counselling services sections for students to management 

not only maladaptive behaviours but also other factors that hinders the student‟s ability to grow as 

adolescents. 

Suggestions for Future Research 

Future research could focus on the socioeconomic dimensions of maladaptive behaviour and well as the 

effect of cultural practices. Also, there is evidence that orientation practices and guidance and counselling 

services have impact on maladaptive behaviours hence future research could examine the orientation 

practices and guidance and counselling services of the schools in Offinso Municipality and how they impact 

on student‟s behaviour. Similarly future study could examine the impact of maladaptive behaviours on 

academic performance of the students 
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